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ABSTRACT
Objective: The present study aimed to investigate correlation of perfectionism with
English language learning mediated by emotional creativity and cognitive flexibility in
students.

Method: The research method was correlational using path analysis, and the statistical
population included all female students in the second grade of secondary school, that
235 of whom were selected as the convenience sampling method and responded to the
Averill's Emotional Creativity Inventory (1991), Dennis & Vander Wal' Cognitive
Flexibility Inventory (2010), and Hewitt & Flett's Perfectionism Scale (1991). The
students' end-of-semester English language course scores were used to measure the
English language learning variable. The data were analyzed using the Pearson
correlation coefficient formula and path analysis using SPSS 18 and Amos 24 software.

Results: The results showed that perfectionism, emotional creativity, and cognitive
flexibility have a direct effect on English language learning. Also, perfectionism has an
indirect effect on English language learning through the mediation of cognitive
flexibility and emotional creativity (0/001). The research model was also confirmed and
the results showed that the research model had a good fit for the variables and 35% of
the variance in English language learning was explained by the research variables.

Conclusions: According to the research findings, it is recommended that educational
authorities and practitioners pay special attention to the role of perfectionism, emotional
creativity, and cognitive flexibility of students in learning a second language, especially
English as an international language, in order to increase their language learning ability.
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Introduction

Learning foreign languages plays a prominent role in
today’s world—not only as a means of communication
across borders but also due to its potential benefits for
other learning skills (Magyar et al., 2022). From a
psychological perspective, language learning has
positive effects on many levels, especially on the mind,
psychosocial development, interpersonal
communication, and personal growth (Bakiu & Ziberi,
2024). Language learning offers potential cognitive
benefits not only for linguistic studies but also for other
learning and study skills, as it influences brain functions
and enables the transfer and integration of information
among them (Grosjean & Li, 2013; Li, 2015).

One of the key variables in the context of English
language learning is perfectionism. Perfectionism is
defined as the striving to eliminate flaws (Hewitt &
Flett, 1991). It is a multidimensional personality
construct characterized by the need to appear perfect or
flawless, rendering individuals vulnerable to a range of
problems such as depression, anxiety, personality and
eating disorders, as well as suicidal behaviors,
interpersonal dysfunction, and difficulties in achieving
successful therapeutic outcomes (Cheek et al., 2018).
Research has shown that perfectionism has a positive
relationship with achievement anxiety and a negative
relationship with mathematics learning (Homayouni et
al., 2024); a positive relationship with language anxiety
and a negative one with language achievement
(Zaferani & Ahangari, 2021); and a negative
relationship with syntactic complexity, accuracy, and
lexical complexity in language use (Dong, 2026).

Another important variable is cognitive flexibility.
Cognitive flexibility refers to an individual’s ability
and willingness to selectively shift between different
mental states in order to generate appropriate
behavioral responses (Dajani & Uddin, 2015). It is
considered one of the key factors in language learning,
being positively related to language proficiency and
language use (Nicoladis et al., 2018), as well as to
bilingualism (Kim & Runco, 2022). Moreover,
cognitive flexibility has been found to be associated
with creativity and bilingualism (Xia et al., 2022).

Emotional creativity is characterized by authenticity
— expressing oneself in a novel way; novelty — the
ability to modify common emotions and generate new
emotional states through which one’s thought patterns
expand and interpersonal relationships improve; and
effectiveness — the appropriateness of a creative
emotional response within social and cultural contexts
(Oriol, 2016). From a social constructivist perspective,
Averill (2007) argued that emotions are, more than
biological forces, forms of social interaction shaped by
social norms and rules. When these norms and rules
change, emotional patterns also undergo lasting
transformation. Research has shown that there is a
negative relationship between creativity and language
anxiety, and a positive relationship between creativity
and English language learning (Homayouni et al.,
2016); a negative relationship between emotional
creativity and language anxiety (Homayouni, 2024); a
positive relationship between metacognitive skills and
emotional creativity (Mosvar et al., 2024); and a
positive relationship between emotional creativity,
cultural intelligence, and English language learning
(Hosseini et al., 2019).

Therefore, the present study aims to answer the
question of whether perfectionism affects English
language learning through the mediating roles of
emotional creativity and cognitive flexibility?

Method

Considering its purpose, this study was an applied
research employing a correlational design based on path
analysis. The statistical population consisted of all senior
high school students. To determine the sample size,
based on the number of observed variables and assigning
a coefficient of 25 participants per variable, and taking
into account the potential existence of incomplete
questionnaires, a total of 235 students were selected
using convenience sampling. Participants completed the
following instruments: Averill's Emotional Creativity
Inventory (1991), Dennis & Vander Wal's Cognitive
Flexibility Inventory (2010), and Hewitt & Flett's
Perfectionism Scale (1991). Students’ final-term
English course grades were used to measure the variable
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of English language learning. The collected data were
analyzed using Pearson correlation coefficient formula
and path analysis, conducted via SPSS version 24 and
Amos version 23 software.

Results

The results revealed that perfectionism, emotional
creativity, and cognitive flexibility have direct effects
on English language learning.  Furthermore,
perfectionism affects English language learning
indirectly through the mediating roles of cognitive
flexibility and emotional creativity (p < .001). The
research model was also confirmed, indicating a good
model fit. Overall, the variables of the study explained
35% of the variance in English language learning.

Discussion and Conclusion

The present study aimed to examine the mediating
roles of emotional creativity and cognitive flexibility in
the relationship between perfectionism and English
language learning among students. The findings
demonstrated that perfectionism, emotional creativity,
and cognitive flexibility each have a direct effect on
English language learning, while perfectionism also
exerts an indirect effect through the mediation of
emotional creativity and cognitive flexibility.

In interpreting these results, it can be stated that the
third millennium is an era of multilingualism and
multiculturalism, in which language serves both as a tool
of power and as a means of human communication.
Every language opens a new world to individuals; it is a
crucial factor in personality development, understanding
cultural and social elements of the environment, and
shaping personal identity (Brahuei Moghadam, 2020).
Learning a foreign language is beneficial in many ways
and pursued for various purposes; it positively
influences the mind and personal growth, even though
speaking or pronouncing in a foreign language may pose
difficulties. Nevertheless, the motivation, interest, and
desire of individuals to learn remain high (Bakiu &
Ziberi, 2024). In the context of language learning,
perfectionist learners often strive for flawless behavior
in both personal and social domains. This tendency can

generate substantial anxiety, which not only affects their
emotional state but also undermines their self-
confidence and consequently their language learning
performance (Zaferani et al., 2024). Cognitive
flexibility, furthermore, is regarded as another key
aspect of executive functioning, defined as the ability to
effectively adapt to changing tasks, and is closely linked
to individuals’ capacity for avoiding or confronting
problems in daily life. People who possess higher
cognitive flexibility can employ a wider range of
responses and address difficulties more adaptively and
effectively (Lee & Orsillo, 2014). Cognitive flexibility
enhances the learning and mastery of foreign languages
(ShoghiJavan & Ghonsooly, 2018). Shifting between
two languages requires cognitive flexibility; therefore,
bilingual individuals tend to develop a greater degree of
cognitive flexibility compared with monolinguals
(Rosselli et al., 2016). Implementing components of
emotional creativity fosters constructive and effective
interactions, creates an environment conducive to
enhancing learning, and promotes greater productivity
among students, ultimately leading to improved
academic performance (Moghadam, 2024).
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